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Etsuro YamAcIsal: Transformational-Generative Theory
and Audiolingual Approach

Audiolingual Approach to language teaching has so far been adopted by most language teachers.
Their classroom practices are endorsed by those linguists with structuralism slant. However, recent
rise of Transformational-Generativist theory brings not only much polarization on theoretical grounds,
but subsequent result in the seeming stagnation of the old approach of Audiolingualism.

It is extremely difficult but with its own rewards for those concerned teachers to be critically—
minded and to evaluate what implications both of the theories might provide for language teaching,

The author of this paper will discuss major points of disagreement of the two theories centering
around :

1, the conflict of viewing language behavior either as ruled-governed or as habit-forming,

2. the problem of the teachability of a language through drills and exercises,

3. the efficacy for grammar learning as inductive generalization.

I Lol

C.C. 7V —RRHR GEREFF0HKE] (1968) ChWT, BEE TORRFORELSE
BT s EMOEE D BRICAE T, 4PCSTIRCHEM LT 5. RCER TN & ML,
ZOBRESOEANZES CLEREDdbhTwa2 L THbH, T, 1950~19605F D104H]
WEFOE T ot H A B Eitie, IBAEEY, B OEY, BFER, ZWEL o, 2O
i:ft% breakthrough 7o 5 Lab T\ HHEMEH L 7o, MRS SRR LTV 5HED
HEECH L., D5, EWEC ST 7 ) — XA HLRE Linguistics and Reading (1962)
DT, RS EEN1925~19354EIC T TR L & AERIC, Th 2 EERRE e V5
B, Fe, FEMEBEL LTRZ EDOTERWER LI 0B 50E, ‘cannot now be predict-
ed’ (p. 91) & LTW5, #£4%, Fhnsb 2EBciE, 1960FERAPEORF LB T EPIE
WLFEs e ‘major breakthrough’ THBHZ LAY v PCX > TENDBR TS, HoT, 7V
XD S LT AERT B0 DT D ERRE TH - Tk, ERTWCHE
¥ o CWEEMEOEER L EEMEOH ML, AR TR THARFHCHAB ARICHERLTE
TWwhHEVWZDBTHAS,
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%ﬁi%%%%%,:&%%ﬁﬁﬁf%tLT%t&%mﬁgkiiféb,%@ﬁﬁﬂ%%
RS X ORBERSHEBERINCE S F CHWHTH -7, RBICESH, Fhit 1950 B. C—
Before Chomsky—# oz & A. D. —After the Disestablishment— DB AUy, %W - 4
MEBSBEFVZE LB > T BEvbh5, BIDERTCELRS ¢ stagnation’ &\ 53k
RAPBEETERTE 2 bR T b, #x, S:EEA ‘one and only one theory’ & LCHEE:
ANCRE L HB I EEPHEE R L > LT, LoD D BRP ST TOLOMN, HistHnsE
FLHbShIERNESDOP 2IC, VWb 2% ‘linguistic method’ ZHE5E LT\ » - Hkm 5
5. 2T, EERRIDLREL LT, RELTHECHEHRFO <~ A2H5 203 +0 0@ S ki i
DI oTeDTH D, KW - AREZEBFCOWTL, KRB LECH D Ehic Fho®iE L 48
LrtktBa 2L TE L SIeBbh s, S3E%EMO ‘internal conflict” 1 & & % bIEHEER
KERELTETCw 5L, ©DFD, €5 TiL first principle & pedagogical recommendaiion
Dﬁmwﬁﬁﬁﬁﬁv&Lf%ﬁf%%%ﬂLt?ﬁﬁ,%%@ﬁ%&@ﬁ@iﬁ%boﬁﬁé
T &, WITI965FELIME, 50 A A% —, FHELE, aE vy ALY, LELHORRCK LT
RERBCEIEE LT 52 R ERBPUEEDC LI B TH B,

S HE DI A DI LT BNEMNITIL, FICERAEET 5, “Language teaching is not
linguistics, any more than medicine is chemistry.” (X #E7cEM CTH 5 5 | HIH S E
LI32b DA EDHEEBICHESE 5 &b, HECH CHAER Uiz BIEx BB 501885
L, ThAEERZETHBM LA, Lasl, © theory without practice is sterile :
practice without theory is blind.” i+ X h BEECTH b, HODOEBRICHEE S &b FOME»ES
ELo TRATE D00k, Bz LBELT2ThAH L, RABCES EOLEL LICHES
HBEEAEAMEEARD T T E e Bicw,

ﬁ%ﬁﬁbfm,%ﬁi%?%im%%?%f~?ivyﬁw(UTA%J?TD~%@I%

& B - BREBEFHSF LT T-GOrbORHa ezl L, E¥HBCEAnED x
STeBIEE L OOV TR L T & icvs, b TLHA & BEFE, F VA 0mhE - asE,
RANC X 52— BILDO LB A ST TR Licv.  C OIRD 3% B 78 b 7ol &1k z78
WA, RENC BN A A RE EOEMHEFC X > CHRMT 50 L1k TER G, b L, #
S A DLOBMP RIS 2 &R, Wl AL B FRATRE L D bl L,
REC, FBEBEOLSKROBEALERE LIV LB,

M T-GBHC LB AL BHEOHY

A, BEIOBRMEERE

BEXEEFESVBSDOAL 7 7 e~ % H2 5—HOFHEOTNTHAID B Lisbih Tt
W, BRI, A= =—D Principles of Language Study (1921) % Bttt {omsb o ETh
B, LHbBREFFEEEC IV, Yo ETLHBE, EYHETEOBYETH T, %
L OERR & A B U CREFRE AT LI ATh %, FE¥HB L “a habit-forming process’
THBHEL, BBROES, KEFYAONERLHIEL, T -5 - e - 2 oo E
KEZ I, A-L 77 r -3 0RBAHC AT 2230, BlRIZAY A — F, 4 =2
e VEIRA, DED s —m y SRS ST DTHB.D TRE L b BT, T A ) b
WEEH|ED AL BREAC LrLEOEIRYECH LD, HLIHIFES 5 AR
WS EHOREA S EE R, PWEMICH b4 LT ‘linguistic method’ » Fix b 5 %% B o
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LD LD BEE sz b1k, HIRERREIEO 7 2 ) 7 ENRBAREL LD B EIAT
BB, COREREE, FlrEE—Y Y r—, A—A b VEREDHICERIENDR T 5.2

W HNEEL R (spin) 47 fsi/s {, “under the pressure of too much application

and too little thinking” TH -7 & THuE, A-L 7 7 r— 5 OFEEHE FILGE R _ Lo WA
ik &, ERRER K LT B AR D LI THA H L, T OERIMEIHICHNI
BB oD Tl LS R D, bR, EEEACITE T3] B8R AR
BT, Bk OMBENELFORMREXE I 50T, JER, T S BT L

(35 ) 70 AT L BT 2 ERCERIEOMOFEL D b b 55, 7, KEAFEIH
Bt iz THR MO BEA~OHEE Y, BEMCERL LTRAELTYS228bb5, e
zeugen 137 VAL FDLOTHAHL, “generative grammar is -~ a natural outgrowth of
traditional descriptive linguistics.”® L35 3 AAF~DFTH S, HUTD T-G BT
% A-L 77 r— F~OIH R BT B L LT, EBOSERERT 52 L0 TRETH
B,

B. #HHOWGEEHNERIOCA- LEHRDONY

1. EEMEH

a. 1966420 Northeast Conference Report M otcF 3 2 AF = DML, ThET A-L
7T p A LCx O @ HEY 52D, g, BRI [SETRIER
THY, MOEHEIHEC L - TEBR, ThyEEOERELLD L) BEDFELEENLT
Lo lEEeCEi | boTHSH, Linl, “Language is not a ‘habit structure.” Ordinary
linguistic behavior characteristically involves innovation, formation of new sentences and
new patterns in accordance with rules of great abstractness and intricacy.” (44) & LT
BEEFEROAENE AR ELERET A, NEEEHFORLTHY, AELS e —EDOH
Al (internalized set of rules), ¥ v & y 7 AtcLICik, SO THLHEALDH D B, R
L RFIC 2 AT S hicfT s (rule-governed behavior)®) Th %, FESEETH
Bew 5 UHEALTIE, FERABMCEESTOBRBCR Y, FEEE Y Y L EDOFR
2 5o LIETe OISR TH D, HEEIEEHLD L BB THITBHERTH - T
TR ECILE L X DEE, 40, aBERY, BEEORLY L LT e DR T MR8
A seEEC RS, BENOTHAEROMRE LTHbL QX H, MBS C CHEET X 5
TR EECELLSCMELNTHDOTH S,

Lo AHT, SEN RUNCHRINTE v BEOHRMEBFANERLMEL - T
%, BETBOFELFELE, ERIE (generative grammar) ZHEAL LIS DD L TH
2. EEATE L, I LTRERR DI o Tefla G & KR, H-> ‘only and
all’ 7ea7vEEoss, Hib, H7< Hi OERSEIC AL LBk, BREFRT 2L - THEbh
L X TMIRSEINLILEAERT AHAD AT 2 THS (F 2 4 AF—, 46), FihFOHR
%m,:@é&i&@ﬁ%&,%hﬁﬁﬁdﬁ%h%ﬁiﬁ@%%ﬁbi5&?%%@?&<1
Wi b, bhbhAMEERAABELTAELT 2EEbhs, ZOFFEEOA N =
PP B AUE, SEEERCRY AbhbhoB e, BT oLl 5ﬁﬁ@fﬁ%m_am
Hatetodow . AEbIcE X, HAERS hicfTACeE L, BE¥EE b L RLREEDS T-G

WA AR L LCw 5 5L, HAOBHBNCHEBOMRLE LTOMTREV D 2L TR, &
LFRCOERE, S hIAEOMEEABHRL WV L, B0k, ERCHUSERS i
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bl EE R BNEEB G o, Lad, 25 LIcHEMES WicRBI O BREA T & 261, Ay
SRS EIRBOFRE N ESh RBT 5, AT EBRLTY 5 & B0l 8l chb
5.0 BREROMLYAT ACHH LTV 2BRCRCT, HRACERIRTHBE WS L5 -
EMTED. LTRTEE DEEHA, BENMBAHER LT 5 b DI —f{TH Bh, ZF LF
AR - T 2 ERERR(FAES) (liuguistic competence) *ILfi7s D, F 5 & 2% —7% ‘A

generative grammar of a language is a theory of a speaker's competence.’ (46) &\ 5 & X
ZDREN DR T H 5 RS AL BER X T\ 5, linguistic grammar (3 competence

gmmmwf@of,pd@@kﬁgmmmr%L<Mprmmmgmmmw&@%éhnd
e Blev B BEZSOED @ HIEM AN, (BN 7 LIRSS B8R 2 b
hpboT, FEBGHUBY IR, SERINAWRT 2HOLOCHLORTL, F 4 44
FDRBL DL, WOBHRE L OFOMRIRAEST % ‘intricate and abstract’ Un
DEBHECARN IR LOTHY, HxOBBOBIFARET, bhubh BN+ 28 B ikt e
&ofﬁﬁéhé%®féé.%of,%ﬁ,ﬁﬁ,%%®%ﬁﬂﬁof,MWmmma#6m
ﬁﬁ<(%)ﬁﬁ%%ﬁ,ﬁﬁ%#ﬁm&b5l5&&%I%®E?K%6<ﬁ@%§%?é%
DTH5, :

Il 2R L, ChickSw CERBRIIZ RS 29l a B HCRT 5 2 Lix, 2%
PEBE TCXOERSTE RO Y 27 A WHILT 52 & ORI Bio\s, AR HE
@ﬁiﬁﬁm,ﬁ%%%ﬁ&f®%ﬁ%&&ﬂlof@%ﬁéhﬁb®féof,nm@ﬁ@m
ﬁ&ﬁ%ﬂ%ﬁ%@wﬁﬂﬁﬁ?é%@(M%@“?%%.ﬁ%ﬁm,%iokﬁ@@ﬁ CIPS =]
DI ETHY, “it is only under exceptional and quite uninteresting circumstances that
one can seriously consider how ‘situational context’ determines what is said.” (46) T»
D, T Ihb, FB—RIGIH, SFESTEOBILE ‘deprive’ L stimulus free 75 S i~
ERBIRT IR B HR BN B Ih T 5 sk 5hiFTh 5.,

b, F 4 ARF—DHYN %zotﬂbvyfff WAV, BEEEGCE LT OEE0E R/

UD%;&ETODFIU\}EZ&@I SRR T B,

The importance of the unconscious, automatic nature of much language behavior has
been recognized in the development of drills and pattern practice and the willingness
to use mimicry and memorization as the basis for certain kinds of learning.®

B, S—<—FTHiuE, ‘automatic’ &i% ‘mechanical’ Th b, Fiud ‘unconscious’

¥ DL studial learning ©»H 55ty - B FHBRICHT 5 & 2 AD “spontaneous learning ’ ¢
HBHABEFLEDNRLWTHY, HBAYICIL, “Language study is essentially a habit-forming
process.”l0) L5 Zkiich, BROWEEHYE, A-L 77 v — 5 OlEERCEEBE LT
HEHEBIIEOERL, BB LML, BRIV AT A~ b, S— v —LROERE
BERAE S LD L S TEEZRL, 77— FHA VL, FOHEPELDELOE VL 5LEE
5.

T-G EHREOTRIBEFOBBICEALTOERBTH LK L, —F A-L E£HE0BL T
Wh@ s Li & Ly ORI BEREELZT 5, 5 —n .y SOBFETAMI, Ly DT IL Ly
DT EREE, e, RET A oh CTREZOSEEE superimpose X 5 SIC ik H
LIcR ORI E T %, 75, TEmhRe bREDHECHENTIETH S, L35
BLHo0hES, BBEFRL 280 50 FRULBEET SHb bl D, S3H% teach

.....
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T EMRTEELOMIC, BEMMBERH LI ETHLS.

“ children are not taught their language but - rather one could not prevent a normal
child from acquiring the language of his environment.” (85) &f&ix\> 5 7%, ZRHHTh
L BE A S EET AT LT 5 C, L MEES R A ET HBERIAEES RSO, L
HOLBRTEIHAL LR DELOTEDVET, LOZ LIk, HMEOEEORE A AAYE 2 bhiz
Fcd, MUSHEENI A RESELIHERDEMD, L0 ibITHS, ThIRELEFED
Hiias b hidHECRT sflmTch s 528, —ic T-G FHEE S L <13 mentalist OHEFHIT
JE LT\ 551, ‘to know a language’ & ‘to acquire a language’ o\ T A-L £3H
LI REDBfAy L, “there is no more reason for assuming that the basic principles
of grammar are learned than there is for making a comparable assumption about, let us
say, visual perception.” (48) D 4 AAF —DFEEDOWL, 5 Te USSR AR IRIC L - T
WBHCEThHD., FhuL, HEFEO VAT ARELHT HLORMMLELORE L, BEELD
BARBOT A b - CHET S, FOFETCEHREOPIHEET 2HD, BRI BHLOT
B CRREINDLDT, [AEEEHL D LERTETH- T, ThEFKOHECLY,
B R TERNCRET L O il r BRET AT ERv D oTh B, BT ST, £ VH
) 2 FOFFSE, SEESEEZED ‘the how’ OHMA WHATHLIAHO, BFEFLLEFO
B e o CORETH HACER LR Tl blow &85, Ricw Hodg, 195147205
DIFHEZROTENLELLER LI 5 —1, E@OEYEL LT T-GHBOEHBICLS
competence 1=%.% 5 performance ~DBEILE b > TROWMSFHLSDTH 5.

The child’s exposure to language should not be called “teaching.” He learns the
language, but no one, least of all an average mother, knows how to teach it to him.
He learns the language because he is shaped by nature to pay attention to it, to notice
and remember and use significant aspects of it.---- [RJemember the large innate capa-
city humans have for acquiring articulate speech.12)

W RIER EEO ¥ H A 2T A e b TR B FELTW 5D EEL DR S,

X, AL 77 r—FOBBEHRAZDOBETL, 7AaA74 A FERFCHEMAE T bV
Vb OFEESEOES e\ LIk, anti-memtalism @ % KOFEAZF T 5, Lrl, Thid
T-G 7 7 m— 50RO, HoEEA VR ) RALFEHFARIELT 5, Hb, #H
WL, T-G OWMRACE - T 5% SCEALOLOAMEROTH S, THERLEY
2 T Y, FHEOWIORRIED T formless TH D, HIEORNEH - THEETIR TS
vz, HENSEREATIE W, DOREBSOERY, Sh LIRS B 5
(LA VF =2 ZrTtachsd, FHEE (learning device) L5 L DM DI X
ST BIE LTh, Ih—@hboThs L, Bmd LS L T, MbObK
MU WIRICEBEESY b e b DO TH B, HRIEBECR Y TAME EE—H LT 2R D,
JEZEEWEIC S\ TIEERE & R < Tikls B O TH HICILiER 2%, Bk I E
BB ET B E, FIBAID BT T B LIERVIEEEMTHB(A—) v ¥ —, 36).
FHEEBOWMMNTE THAERET, o THRIERBRCHE RICRBE LTETR D, 5
C, babbling Ih& % b B« It SR I AR T, HRAcHELLSh T » THEENE#RY Lo
I s, £ ABEBRZOEERL 2 RS, NNEBEBHOFELRDILT 20, L0
KBTS R4l (conditioned reflexes) DOE AL HOFM AR TIX, FRTHLIA
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PWCTH B, BEREED OB L LSRR, v LEEESTCRBLES L350 &0
TEedw T-G ERFIHR/MHT 5725, FHIHBZoOVH I, [EHL—BOEZ» LERE
bOTHY, AVBET L0 XBENCEBETHD, BEO OIS LAE D EIE S TE
BeBbhTuo2, L5 MEEECTH DD, FhaeBITEKik-emho s mmniEs s A Eiic
HET 2bDTERI (7 by V), BIERICFEC b - f WEALD 5 A 5T 2 R v
(deep grammar), HEOFFELOMEME A HET 5EELHE (swface grammar), Ficsk
EORBHRAORKFN /e &, HRAID o~ A 5 —F =10k B, A-L 7 7 m— 5 OERHIT 2 BIEBMEK
DIFAERL, W5 F Y v OFRER:, BNSEOBRL O R ERAREI A L0k b
birTth s,

2. FYADEHRLEAHEM:

a  FIAREELRCOLRCETLEATH L LT HALRE, CHETHMALCERF 4 A
A% — o “Linguistic Theory” DHIZHT SR TR W7ew2, SEFANBEOMETH 2 &
O R A BT T, TEBRT AN B, e, —BLCX o TRACBEIhBLOT
g &, ket TEES, LEEOH I, ﬁl%#”%ﬁ}%ﬁﬁ’\ﬁé?ﬁ SR —TEEL
(SX$iE %E@@&%L%Lt&@ﬂEFL%VJMSM)&T“Th5 VAL X DHEIT
DEERT, FYAORBERCKHEML T 5. T T, BB¥HATIE, “the probability
of arriving at a correct rule is merely a function of how often one practices the example.”
D AL 77 r—30ELHCHEI ATt bicwe L, Lado (1964) % & 1 BT,

“Lado’s principle that ‘the quantity and permanence of learning are in direct proportion
to the amount of practice’ is unsupported.”!¥) » KB+ 5. #iffké & (mim-mem),
B I 5 2B FEC L TS,

The student who makes the most progress by adopting rote memory as a strategy
will presumably be the most reluctant to abandon it, and failure to abandon it means
failure to learn a language. The human organism engages both in storage and in
computation---a method which is based on maximizing storage is self-defeating.!s

w5, ZZTHEROX ‘computation’ TH T, 10— SB[ LT 4 &R+ — (44)
ERIELTHR D, EXEPMLOBESICE R Liz genetic predeposition’ls) 1B %L DOTH 5.
TERD FYADPREMICTE 5T 2hDIE, SEF Y 75754 A% LDE LT, —EDEE
WEORE L T LICEE R h 2 NS HE, % b “to hammer home points of struc-
tural difficulty "I T 5, ZHELFERYRI LBEEXHCERLTL, HBWVIL, Frr5a
FEEE AR L successive small steps of contrast” (7 U ~x) 1T x - TRV ikt D 55
MERmEernsh T, ZO%ENME, BT bR THBRY, KU A0SH
Bk AT 5 2 ik T &g\, “by definition, drills cannot teach rules.” ET B ELED
B (90) #BLTEMA(EL TR S,

1) I like amusing stories.

2) I like raising flowers.

3) I like entertaining guests.
CHhHDO=0DOwBFET 7Dy, TOMHBENMERI N AKEREOMBILETH S, =
BOMER PV AT 5HEE LT, ¥EBT the RBAZR L ENELDRES. T5&,

1) I like #Ze amusing stories.
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2”) I like raising tkze flowers.
" < I like entertaining #/%e guests.
I like the entertaining guests.

Lieh., LmL, the %A TE HEEINIHMERO M, BETIUE, FYr Tl E3LL
DB BT AMEA T T o Ll b, SO AN Ly HE Lol CERRIBEROTH %,
b oo & BRI 2T,

1) his stories amuse 7»% his amusing stories %,

2"y he raises flowers 7>% his raising flowers %,
FREFRESBT P AREBmCRIS, HAEEEE RN Licn P, ZO@mo ¥
YLEE AR Lt ., b LMOBERD, #xbh s EERL2TET 2 V) v TL
Fu, T o THRDROMW S Fix oz Eikie blgw, BT 31, BBNCARINAS Y
LI competemce HaA EBb D L DOTH B, ATNOEHD LG LWHAAAERETE 2
ForT A P Y AR THY, e LT “by definition, drills cannot teach rules 7k
Hisdiz biaw,

Fib o kA R LT, T-G s AMERICHERA LT F ) A DBERETRRT 5lAH
LIEIRTWD, BoTET A V77 AR, 18 FAF A Y ERHRIC RS & ORRIINICT XL 5
B BT, FEEICM S TE AR v T T 2T A ARARHELE LT 5L 260, —Hikw
REFEETH S, T-G O TR Z LT LAY transfer grammar ZHA L&)
NED, BETEIF 74— FRAERSRE 5.9 EAHT 5L A%, SHEFEL LTORED
#Hs K Y Ay Csurface similarity” AR EBICEFT H &, FBH%E‘EEEF"'CE%&%LTM
L OEAENERE ZRERLDOTH DI &, BmFNBERTOERIL “a formal procedure
whereby deep structures are mapped into surface structure” TH5Z &, BB TD
#Hu% “can only signify a relationship between two phonologically realized surface struc-
tures which manifest common deep structure” ThH B &, T ENER LD TS,
#1%, ‘formal linguistics’ 725 T-G LB FID TH B LIBT3 E T H 2RI
B oo — @M (structural ambiguity) ##HMT AFHRTHHELT, @, ® DT —nbHK
Do Tl B ADOEBER G4, EEHOCEMTELTREEVBALRBEM LD P A HI%
30 EAR LT B, il

@ It’s a shame he never wins.
D ® It's a game he never wins.
@ The first person to finish is the winner.
2) ® The first person to congratulate is the winner.

@ Who's the person you want to call? /wano/

33) ® Who's the person you want to call? [want to/
FHELADFE LY VY =Efabivicdicil, @, @OENNEE®Rc, TOo®OF Y vk
ETRETHBECH DRI F 74— FOLETH 5., BHTIE, RO F Y A@fA, &
Wr bIRT B e o AEA . REMR S 21k, T-G HEC X 5 Elo 1Y ik, REEEC



BEWAERERE A —FF Vv H L e 7F m—F

DHERE DB IR I BRBR E BN A NET 2H8ECR <, SENNEE i
EEARET 2bDTHHECI ATHD, €T, FUAOERMERELHZTLE2L - Tr Lew
T, LOZUBEERRL A-L 77 e —YHHOEK AR CHASMCT BTEL, Wikd bb
NTCOCBHEBCLER LTI VDTIRIIA 5 D,

b, A-L77m—5T, FIALLET T /74 AR WAT A LI oW TS EAE L
V. T OPREIEITR e v 2, TRIEAYHET Ly Ak A T R, 20

--practice, correction, practice.--The two factors——the far great intensity of guided
practice, and the immediate remedial correction——make oral practice the basic
classroom procedure in the beginning stage of FL habit formation.

(O’connor and Twaddell)

Establish the pattern as habits through pattern practice. Knowing words, indivi-
dual sentences, and/or rules of grammar does not constitute knowing the language.
Talking about the language is not knowing the language---By establishing the patterns
as habits they will be able to shift attention to the message--- (Lado)

Conditioning plays a very important part---and pattern practices, minimal pair drills
and other activities play a very important part in the conditioning process in foreign
language learning. (Ney)

To imagine that drills are to be displaced by rule-giving is to imagine that digestion
can be displeced by swallowing---We have pragmatic reason to retaining [drills], and
retain them we should. (Bolinger)

R, $IRA L 2T IR EEBBICNGTT S, 4 =A< 12 vdy 5 formulas

& free expressions @ 5 LHTH LS REOBMAHTE T, £ o CILRE L EDHEN D 2 His
RELU T Bigw, FEOHE W & DIE—FIC ¢ chatter’ THh 2HFEL, WAMS Db Y-Eh
BRELTOMBOREATRBT 5, FHROSHERESBBOWEC L »C, KE, RE HFEO
PEHE S BRAE N BT BITEE, MR Ly FEAOBANEL DR T A2 LITic s, D
%, “No doubt nafure must remain the teacher of nurture”?) TH7zE LTh, FORE
MED LS Z DRI UET BIsL AT oW T, DD ST DS O BRI R A-L
TTRr—FIMAAAERT B,

UL, BOTEBERZ ENLOTEBEDDIT, Db s A-L £HFC L - TRE
SRTE, LLEFCRT L VYV ADMBST, FOBERTr I v Y, LTI —F—
i ‘ After drills, what?” OREINFADHM, ZHBNFEA LRI TORG, HB0IE, Y
MO BENBED DO h CEREACHE % % < methodology &\ 5 X D%, Fi & iLpiG
7Bl % technique & LT, MEHMICHK > T0 5BRTH B, 70— 2 - 7 F— b TLA
Iz pattern practice I%, PV F A o oF 32— — AT ZEMIRRO 5 BREOEE it B 57
Vo F o L DEERDERAIBOERID 1k, AL 77 e —FORMGEREH TS, Y S—
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Ry ERBRD T, WFOBHER, L, FBO2EEY the level of manipulation of language
elements & a level of expression of personal meaning?® & L, ZEMEDOEER X U FHER B
fidte 1T F ) AOREMESTZRCH - Tl L, FRFCA % 7 —RGREAVLITN LT

“motivation’ & ‘emotional conditioning’ OEEM: A Ll - TE4E L\ 5.2 transformation
L 5o b T-G Mo BE-cifE s 5 B4 H T 2B fH7x {, transformation drill %
B0 AR DTREENEERC S 57y, & L5 Th D2 LB A TUHEbITT, &OREED
CEEEERF LTReWERS . Bheek, FIALORBWME*EFRZ L% A-L 77
m -, JPRE LERHIIC D ARENIRE V. Th, HEHIEE L VCHERIDS 5\ ik
HULWAEEZ ML e BERERD DTN 2 LIEEDRTHA D, ‘

3. R X A—iboEE

a, EEBOEBHAOECLEELT, TOFEO ‘how’ OMOMEM@EEEM T2 T-G H
vy, CHEHIREHCRRINBEZININETH -, FEEMNORMCERELTLE S
T B wEWdIDTH L, R ZEDOE TV 21F, I eat meat. I eat fish. I eat fresh
meat, T T B LIk »C 1 eat fresh fish. NEABWCAERTE HET L0k, Hiicd &
L5, BHULWROERS—L, EEFERCI &2 kb, FRESMMCLTELY
SEHE A BN LB 5 2 R & LTS /s » T nid e Bicw, Lad, I eat well 52
BT h *I eat fresh well %4 L7gys (I eat fresh fish (34T %) GENE, #gkIh
=B A K LO BRI OBREE N ARERT 5, ELu—BLCL RS Lo M —pEFS
BT 5 DREIFE TR L CBETH B, fish XAFT well IXOETH 5%« O—DE L7
BT D, FEHUId DOBIRE X o TEIKO AL RR T 5 <, JRiNEELEE OB
XN Bo LRHEEA R, e biE, » v Y ORMR “the theory of competence has logical
precedence over a thery of performance.”?) b\ 5 Z LIZIRHTHAHD.

CDH y VDEELLRG DA VEY ALANPHTHEINAT A KD A D = AL, Bl
BT A L B — LR X 5 — Rk Th B LT HLDTH B, cf. Language(1933),
p. 20, BEFHEAR S BRSO ERYIVELT, To9+ v 7 AMET 21 O bEERI IR %
ALY S ET 5L EBBNET S, ETEHCHOWT,

For language is just this —— complex, arbitrary, improbable, mentalistic —— and no
amount of wishful theorizing will make it anything else.26)

S%E D, overt BRI AL AEEREND H, KT, Bk L FEIAOBIREIIED NELTe
GG IR T X 7w, FECRT 5L EREOLEELEETET 5 THH 5 &,
EROFEALZDHLEZATHY, F a sAF—NEREROTNEE ROFBIT S 5 203
bh s,

It is because of the abstractness of lingusitc representations that one is forced--to
reject.-principles of association and generalization in---empiricist psychology. Although
such phenomena---may exist, it is difficult to see how they have any bearing on the
acquisition or use of language. (47)

S EREEEO 2 7= A a, HHCIEERESE» ST L, THROSEEE L #E, B
JEHED B L S L, L S#BE LIEHERORINSG 220X 57t D TH 7D, Bl
DB L W2 L 5, YO LNEETL ATV FRESTNER L S, learned behavior & L

EEAETRD, PEEAEONEMHEOMBCEL, WWEELT 2R ERT L
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BRI o le, JRIC X 5 — b0 FEILFEEE Ce < E, BRERCR W TR SRBER 5,
Vi@ % applied grammar (FEAZ AL OE OB L, BE V) A 2EAL, BHE
EEEORDLWE L, FCHBONMOBEERHRI I, ARMCEREA & IERROB R ET
Fawbo AL EREBEOVBIADO PV FAORBRIC LR BN S,

The rules of grammer---and not mere un-American perversities. They are indexes

of non-American habits.21

WD 5 FREMC RS O (FEEOEE), HAOREEME (EBiEoEE),
FERHONENY: GEBENTOBE) 7t L1+ T T-G Hir bR a h s, fRcikEoME
THDHD, FAT7 « AL =7 —IXOEREBRIE e sh b0 L, T-G BTk
19, FECEMILRCHAOZ L2 T 27D IMBEL L O TH B, A-L ERGEIEER
LB L C ORI S TR ERF I X AR L7 A SRR LTw 5, 40
LoD B ERTH 555, - it eat-his-cake-and-have-it DFEER It 5, L, O#%Ig
EEE, FEEBEO L A TOBRE Lic ETHRINC M &M L T lch s hidis biow &
vH—7, EBREOFERETIL L OB LHHORRD o, L O3 EC BT ik G
ENTWBENLLTH S,

By 2, T-GEFREMIE L € OFFVRES L OBIRER 2 )E S0 2R H A% b -
T, EROBEEEANGBECEL L CRY, HoXEBE roRECHth@E#LLbLEL
LWz BDTH B,

b, BExthrh==—-skllgzbbbl, SHEThEEOBEMA, DS hiudis bt
v, SOREEFRFOEBRLEM TS - C, BECEIER LGRBLREEL, v CXFEFHE
e THhHFLVWERCHEDORERRNGE bR IARICE-S %, normative grammar » H%E L
T functional grammar #HE L7 = &1k, BEEFHOERE Whbh T, #FEL LTO
REV e T T 7T A ANEBE WIS O FER craftsman WH LWESEE#C L W2 X 5. Lad

T OREREIAEORMBETH D, Ty 2 ADERMT A0 < ‘pattern generalization’ % ER
L ‘hidden sameness’ ##HEX# 2 TR1E, NE—SHERELHSWHRAL LT S &FEL
LTE#IED, [TXTOFREIANCI 2 D3I L - C, —BABCEETED, L
L, AT DI E RS 250 A2MELEECT 5. (2229 2) DTHLHP R,
AT ‘summaries of behavior’ LIRS EAATX 5, FHio L BEBECIIE & EE G
CEFEWR, Ly FFO D7 E Lo BE A CEALECh AR E D, €T o=0
‘formal operation’ 231~12ZF LIBNCIT Rt & T 2 KB EAZRA T, NRPCIFMNE LTO
NEFEDNBY TR LT B, Wi, 22 TWwIEL,

The stream of speech issuing from a speaker’s lips, the recognition of the similar-
ities and differences in these sounds, their complicated forms and arrangements, their
intricate relations to each other and to the things they represent, and his eventual
production of these sounds in a controlled and meaningful way.28

S, RBREFENECERN P YA LRBRERC Y Gt bl v T A —H I ERTNE T
H5H5. T-GHEFDOL LT B EE L FEART LEESBCRT 2 A6NRIRECZ L, &
FBERRED S BIC ‘astray’ T 52 L) ki, BRESINEETHIIHERERL
versatile 7¢ b DI BIET L, EOBEMETEALBEMBAHEN % ARBMSCEETET
BB, 25l AL 77 e —50uHd, 4 —FF ) vHARLOFBIERE S b B0 E5k
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EHEROLO BRGNS BNENCE L TUL £ eRBT 5L VAR uO TR vk
Bhh s,

I, WEROBER

BB LHEDTE N BF ¢ rd Ly EHOLHE ARG L UCBAO IR, AL audio-
lingual habit theory & cognitive code-learning theory #2513 C\» %, WIRIIHK T 5L DT
B b Ao implicit theory B E 7w o & w BT, ERBEAZ LV HEERBHL W5, (8
2258, e o TR IIRIEE?, 1200 54 ORISR D 5. AR THLE T AREFH
B LOWEBIBEEILD 523F +» mADTRERU TR, BRFORUWTILEL DDy T
Ao LITBHATH L., FOEWw-Th, 77 —HAvik “Linguistics has very little to say
directly to the questions of language pedagogy.” BT\ %, LbHFL, ToOBEH “it
should have a special place in the education of language teacher.” (JE9&R) w5 L &
ERESEEHEOHRBET Ao T HI ERBbR L, B, ENCLEFOTIFLR
FCE OB MO M hvd B, BEFEETORIUS N EHROFE L 78 » T DD Fk
LEBanwEzATH 5.

XC, AL & T-G OW7 Fr~F50HEAY LD THBE, A-L 2R, BEH, FiH
09, EEAY (mechanistic, sensualistic, inductive, empirical) Th 5D %L, T-G (LiEwHY,
EER, i, S (mentalistic, intuitive, deductive, ratienal) ThH B &2 X 5. Hid
Licd M Fipcx b DD, ~vE ) (46—49) 1k, A-L 77 e —FEOIEERRE L
I3 Bic Koo “tactical eclecticism’ 1148\~ &3 575, ‘strategic eclecticism’™ 137 =27 =
A RO wREIh3EW5, Fhik, BB MW RFIL lexicon X5ZNBE, =
E— BB AE LTl b, MEEIEEMNL SO bRAL S ONDHEREOEAIC L » THE
1D, BRAHGEAERC LD, BEIERAEEEY (U L THFEPRLT 2L 0510 T
BAH, HR, UEOWMERLEMWCHMBISEDL 0, BIUHREE» B SLARR LT
BT EDESN, LTVEETHHEEPRDL, ThEHNEBEOBEKTHY, ZOBHLLT-
G, A-L 7 7 e —F 2 FEZE L TR,

F 4 AAF—H “unconscions, latent knowledge” TH A ERIRBT HLURIC A = 2=
v b 7 FANERINCEEM L RRA BT w5 2 SRR, AlD,

An infant is not taught the grammatical rule that the subject is to be placed first,
or that the indirect object regularly precedes the direct object, and yet, without any
grammatical instruction-- the child is heard to use a sentence correctly construc
ted---is understood.--if his sentence is in accordance with the speech habits of thc com~
munity---30

There is an element of choice in language which we call meaning; that is an ex-
pression of the individual personality. But there is also an element of compulsion in
language : that is the habitual aspect which is predictable, which is below and above
the control of the individual; it is a rule of the language---we have learned both to
conform to [habitual practices] and to ignore them.32
T-G H#® ‘rule-governed behavior’ 7 &3 g EF D ‘summaries of behavior’ 1%
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BIREDH AR & R HEEI D, LorL, LENLENCEERL L, BRLLVWHEARY W54
EHHICERHEM ‘create’ DEB TRV EThIE, ZOEDICHETERVEBOERY,
BED, |EHicEEY, habit ¥k rule LIPS ENTELRXTTHS, BSHEEHE LI LY
TADWIFEADOHRERCERE LR TWANAR, %0 ‘meaning’ TOLEILHAET HR
TwbZEThDH, Hok, FEBERVESELI - T—ELTWABRD, NENME—DE
HEL WA I XEOREBREESFA—T, EBCHAC O THET S &\ 5 universal
DEGIERIE S Nicw, Pl L EBEFOMMCE S empirical 70D EITV 270\ TH
%5, (Z o universal |t Greenberg ed. (1963) & x&7c A THB). T-G BE1 HEL
LIcR IR EEST A 0T, FOtdiz ‘discover, exhibit, inborn, innate’ &\~ 5 ZE238H
32, FHEOABEINE O~ TEEEBEE ERPEEE, Hovik T-G kR
HEREE S RicIh, T XCOEHEIBDH BHLV\]E’JBU“A%%%"?Z) v HRENREZHIN
5 A=) vV =EMT AL, FEDHHERTITE - T ‘static’ 7e 75 v ThBH L HiIC

Zbi, RO ERRBBOTFCELL L OXEIPR LN b EEOL I LEBbRS,
%;h@x‘_, HED T-G mgEoR Az “limitations of our knowledge” (& 5 &A% —, 47)
CioTLES>DTH A, ,

R\~ C competence {25 { performance ORIETH 578, Zlm'ﬁ]t: HAEMEEZ AT LD
PR DEEIL R & L3 T 4 AAFLRTAILRDL, D EHLOES » VD “com-
petence precedes performance” & 44 & ® “It is incongruous to argue that some less
adequate formulation can be successfolly applied where a more adequate one can not.”
(88) DliiEHTH B, f5F, EiEFe LT T-G MixFD L 01k Ly 2D ‘how’ WL THE
5&EZ AP, “Linguistic Theory” OB TRMBEOEBE T FH LOBELND S &5
a AAF BT DG T AR TEL LA TH AN (EMBHFOINE, OHEEL OB
E@TTGQ BRI EORBLH %), Zhd’ L, ORBEC U RMBTH - TR EHRE

MICLD AL 77 r—F Rl T BT TH S,

Ew A-L 7 7 e — 51T 5 overdo 1347 {7\, BT, A—F A4V vHANREFEDT
RTTEwWZ &, Fhik, method T/ ¢ approach ThH5., dLESIThWE Ty 7 A
D5 “it would lead to illiteracy, which is obviously absurd” (i =, 27) T 5.
literate OB ORBAFRETIED Ly, £, WEARCIEETECETsHBEELT
HEZEXDHZNBEOMRM L blow &+ 5K, I know of no research which tells us
of optimum amount of habit-forming which should precede a verbalized description of
the habits.™ MIETH B, P 7 FAid Lo @ W TL BEXEBBNITALT LI LEE
LTwa2, FAOP 2 AL “not wholly at the mercy of external stimuli ”3% &
DIH OF A RE L T B, N, A-L 2EOBMIT S~~~ RSB (5 F—D 4B
R 23530 7 F— LB ORI REBEAMEI RS ERAIERHL,SD 42— — kM
FEorh « BEIF A recognition & selection DEEAZFICED AL I SICHEIRLANETH D
EVvo T2, ) A-XLFEECHHIERMCERLEEY THEHA, FIALDTHEILE
B, b H%5., ghoofepiizns, T ) — 20 production ® 3 5 —FTH 5
production with conscious choice 233 F— D% & AN ST % 2vie &, B A BIC 5
AF v b, WAREOBEEBCMmL, AKN Ly 20 b0, Bbkiiho B OB RE
TH D REMHA S e bigyv, B, RO S 2 Ja Bl b breE, FaaE
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DIERA T FFEMA LD TH D, Fhuksr 7 =) —(LEBORIMCBITHL DT, FLw
2 8 LEOEAYEDLTO ST HLEE, B BN REESR A 5> T ) 2
EADRLRRT SO THD, #F, BREBEROSENAER EBECHLA TR TWIX
SicBibh, A-L 7 7 e — 5 ORBEREROBRPOLOFTEBEL I NLTHS .

IV, SH%ORE

I T RO R —FAED RO THET S LR wlEWOTH B2, SRIFFEFR
B oL EE source discipline TH B EEF, LU ECANTHKRCEL S B EET
BIERBHME LTRET B 2R T, BO ETEHNSLENEETH S L0 FEIED
BRALDEES, Ho Y, 315 —RHETsT, A AN ELVEL - TEDZ LITERINRT
W5, O FEOARORHS BEIEFEAE OZUMERIE L\, fl2il,

John is easy to please..:-orererereienee To please John is easy.

John is eager to please, «-errrevereess *To please John is eager.

I urged him to adopt it.-:-oeeeeeeeeee I urged that he adopt it.

I convinced him to adopt it..::-- *1 convinced that he adopt it.

T B IR NS BE OES, B, BELEHOPLHERGEER LLBERIGED L L
CREBST bR ANMIRERE s T v, AL 77 —5084, 7vy =—03HEO1 7
— xR RO BICAMRAD technique & approach ZEiIRE 5 &L ciuE 4D BREE
PNHEEE Y, BENEEELECTELIERAS, LA, MO~V F V)T 4 BNEE
BB Ll LT EOBRICH bR AN, HEFMERCREE DR AMETCEans 5, T
RERWTAYAL —F, A=A tvy, 7Y —XPACERSEFRELITHA D theorist
LT practitioner CH 5 HEDHEN xR+ LR LB Rk E LT, BYEEE OHR
L EEORKABCOERY A-L ERFLAbRERbinv, T-G Bifbkicch 7 4
AAEF—D\ 5 EHOEEMIT “must be demonstrated, and cannot be presumed” (45) ¢
BoTABE LTETREDOTE,

FETLIEM LM, EHEkrH X L CREROBEEIREBCE W &2z bhicDik
VA= FATORLTHD, FRIEEBRCREY b - (ZHARRGORTcOEREY, LY, #
B A B LT, B BN TSR O — 2 BT 5 01k, “ We need it in order
to reflect our current characterization of the basic disciplines and to justify what we are
doing in the classrooms.”™? L\ SFEEMH B DI LD EEA TV 5, BURDOFFREHED
ZIRIEEDOFIE T entveder-oder Tk A 5 BHIRELE LTk (B LEY, BEFLICE
WOTTHEE SRS DD, L 0B LB, bOM— Rl T 5w, BH¥r a7l
THRERDEM K variable & 5 HETMER FICHTECT 5 2 £ ABROBMICIETS 5 & L1
RHDOTEINHERD,
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